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Abstract
The National Education Policy (NEP) 2020 has emphasized the integration of Indian
Knowledge Systems (IKS) into the formal education framework in order to promote cultural
rootedness, holistic understanding, and epistemic plurality. History education, in particular,
plays a crucial role in shaping students’ perspectives about identity, heritage, and socio-cultural
continuity. This study aims to examine undergraduate students’ perceptions regarding the
integration of Indian Knowledge Systems into history education, with special reference to M.
S. Kakade College, Someshwarnagar, District Pune. The research is based on primary data
collected from a sample of 50 students using a structured questionnaire. A descriptive research
design was adopted, and data were analyzed using percentage analysis and interpretative
methods. The findings reveal that most students hold a positive attitude toward the inclusion
of IKS in the history curriculum, perceiving it as meaningful, culturally enriching, and
intellectually engaging. However, challenges such as lack of adequate learning resources,
limited teacher preparedness, and conceptual unfamiliarity were also reported. The study
highlights the need for systematic curriculum planning, teacher training, and student-centered
pedagogical strategies to effectively implement the objectives of NEP 2020. The paper
concludes that the integration of IKS into history education has the potential to enhance
relevance, inclusivity, and experiential learning, provided that institutional and instructional
mechanisms are strengthened.
Keywords: Indian Knowledge Systems, NEP 2020, History Education, Student Perception,
Curriculum Reform, Higher Education

1. Introduction

The education system of any nation reflects its philosophical foundations, cultural
heritage, and socio-political aspirations. In India, education has historically been influenced by
colonial structures that prioritized Western epistemologies while marginalizing indigenous
systems of knowledge. This imbalance has long been critiqued by scholars, policymakers, and
educationists who argue for the reclamation and reintegration of India’s rich intellectual
traditions. The National Education Policy (NEP) 2020 marks a significant departure from
earlier educational frameworks by emphasizing cultural rootedness, multidisciplinary learning,
and the inclusion of Indian Knowledge Systems (IKS) as a central component of curriculum
reform.

History as a discipline holds a unique position within this framework. It is not only
concerned with the recording of past events but also with the construction of narratives,
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identities, and collective memory. Traditional history education in India has often been shaped

by colonial historiography, which foregrounded imperial perspectives while underrepresenting
indigenous voices, local knowledge traditions, and subaltern experiences. This has resulted in
a fragmented understanding of India’s past, detached from its cultural and epistemological
foundations. NEP 2020 seeks to address this gap by advocating for the inclusion of indigenous
perspectives, regional histories, oral traditions, and local knowledge forms within the
mainstream curriculum.

This study focuses on undergraduate students of M. S. Kakade College,
Someshwarnagar, District Pune, with the objective of examining their awareness, attitudes, and
experiences related to 1KS-based content in history education. By using primary data, the
research attempts to provide empirical insights into how students interpret and respond to this
pedagogical shift. The study also seeks to identify the challenges faced by learners and to
suggest ways in which curriculum designers and educators can enhance the learning process.

In this context, the present research assumes significance as it bridges the gap between
policy vision and classroom reality. It contributes to the growing body of literature on NEP
2020, indigenous knowledge integration, and learner-centered education, while offering
institution-specific insights that may inform broader educational practices.

2. Review of Literature

1. Asagar, Mirza Shahzan. “Integrating the Indian Knowledge System with Modern
Pedagogy for a Holistic Educational Renaissance under NEP 2020.” Journal of Indian
Knowledge Systems and Contemporary Learnings, Vol. 1, Issue 1, 2025.

This paper examines the philosophical and pedagogical foundations for integrating

Indian Knowledge Systems with modern education in light of the NEP 2020 framework,
arguing that centuries-old indigenous epistemologies were marginalized during colonial rule.
By synthesizing classical Indian intellectual traditions (such as Panini’s linguistics and
Sushruta’s medicine) with contemporary educational theory, the study proposes that a balanced
integration of IKS can catalyze a holistic educational renaissance.
2. Haloi, Manashi & Kharbirymbai, Brinda Bazeley. “Integrating the Indian Knowledge
System (IKS) into Teacher Education: A Transformative Approach under NEP 2020.”
International Journal of Science and Social Science Research, Vol. 3, No. 2, July-
September 2025.

This empirical paper focuses on the implications of embedding Indian Knowledge
Systems within teacher education programs as envisioned by NEP 2020. The authors delineate
how IKS-based curriculum design, culturally responsive pedagogy, and interdisciplinary
teaching practices can enhance educators’ competence to deliver content that is rooted in
India’s intellectual heritage.

3. Singh, Sarita & Singh, Damanpreet. “Integrating Indian Knowledge Systems in
Contemporary Education: A Theoretical Analysis of NEP 2020.” RESEARCH HUB
International Multidisciplinary Research Journal, Vol. 12, No. 8, August 2025.

This theoretical article provides a critical analysis of how Indian Knowledge Systems
are positioned within the broader educational reforms introduced by NEP 2020. The authors
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examine the policy’s vision for holistic development, interdisciplinarity, and cultural

rootedness, situating IKS as a mechanism to foster cognitive plurality and contextual learning
across levels of the education system

4. Khandekar, S. R. “A Study on Indian Knowledge System and NEP 2020.” Anveshak:
International Journal of Research in Social Sciences and Humanities, 2025.

This research article explores the conceptual foundations and strategic implications of
the Indian Knowledge System as articulated in NEP 2020. Through analysis of secondary
sources and policy interpretations, the study situates IKS within the larger discourse of
educational transformation, arguing that the policy’s emphasis on indigenous wisdom reflects
a paradigm shift toward culturally informed pedagogy. The paper highlights how IKS can
contribute to students’ understanding of ethics, sustainability, and contextual reasoning, while
also identifying challenges such as resource scarcity, teacher readiness, and curricular
restructuring that must be addressed for successful implementation.

5. Moitra, P. “Stakeholder Perspectives on Integrating Ayurveda and Indian Knowledge
Systems into Higher Education Curricula.” Social Science & Medicine, Vol. (specific
volume and issue pending publication), 2025.

Although focused on health and nutrition education, this qualitative study examines
how multiple stakeholders including learners, educators, and administrators—perceive the
incorporation of indigenous knowledge systems such as Ayurveda within higher education
curricula. Using interviews and panel discussions, the research highlights common themes
regarding the value, challenges, and practical implications of integrating traditional knowledge
into formal academic programs.

3. Objectives of the Study

To examine students’ awareness of Indian Knowledge Systems.

To analyze students’ perceptions of IKS integration in history education.
To study the perceived relevance of IKS to contemporary society.

To assess challenges in learning history through 1KS-based content.

To suggest pedagogical improvements.

akrwbdPE

4. Scope and Limitations of the Study

The scope of the present study is confined to undergraduate students of M. S. Kakade
College, Someshwarnagar, District Pune, with specific reference to the subject of history. It is
conducted within the conceptual and policy framework of the National Education Policy 2020,
which emphasizes the integration of Indian Knowledge Systems into higher education
curricula. The study seeks to understand students’ awareness, perceptions, and learning
experiences related to this pedagogical shift, thereby offering institution-specific insights into
the implementation of NEP 2020 at the classroom level.
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5. Research Methodology

The present study adopts a systematic and scientific approach to examine student
perceptions regarding the integration of Indian Knowledge Systems into history education
under the framework of the National Education Policy 2020. The research design is both
descriptive and analytical in nature. The population of the study consists of undergraduate
history students from M. S. Kakade College, Someshwarnagar, District Pune. From this
population, a sample of 50 students was selected using a convenient sampling method, which
ensured accessibility and timely data collection. Although this method limits
representativeness, it is widely accepted in perception-based educational research where
exploratory insights are prioritized.

Primary data were collected using a structured questionnaire designed in alignment with
the objectives of the study. The tool comprised both close-ended and open-ended questions.
The close-ended items were framed using a Likert scale to measure the degree of agreement or
disagreement on statements related to awareness, attitudes, relevance, and challenges
associated with IKS in history education. The open-ended questions enabled respondents to
express their views, experiences, and suggestions freely. Prior permission was obtained from
institutional authorities, and ethical guidelines were strictly followed. Participation was
voluntary, and confidentiality and anonymity of responses were maintained. The collected data
were analyzed using a mixed-method approach. Quantitative data were examined through
percentage analysis and represented using bar charts and pie charts for clarity, while qualitative
responses were analyzed thematically to identify recurring ideas and concerns. This combined
approach ensured a comprehensive and balanced understanding of students’ perceptions.

6
. Conceptual Framework

The conceptual framework of the present study is based on the interrelationship
between educational policy, curriculum design, pedagogical content, student perception, and
learning outcomes. At the core of this framework lies the National Education Policy 2020,
which provides the philosophical and structural foundation for educational reforms in India.
NEP 2020 emphasizes the integration of Indian Knowledge Systems as a means of promoting
culturally rooted, holistic, and multidisciplinary learning. This policy directive leads to the
incorporation of IKS into the history curriculum, influencing the nature of content, teaching
methods, and learning resources.

Table 1: Students’ Perception of the Inclusion of IKS in the History Curriculum

Response Category | Number of Students | Percentage (%)
Strongly Agree 18 36%
Agree 20 40%
Neutral 7 14%
Disagree 3 6%
Strongly Disagree 2 4%
Total 50 100%
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Students’ Perception of the Inclusion of IKS in the History
Curriculum
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The data presented in Table 1 indicate that a substantial majority of students hold a
positive perception regarding the inclusion of Indian Knowledge Systems in the history
curriculum. Nearly 76 percent of the respondents either strongly agreed or agreed that the
integration of IKS enhances their learning experience. This suggests that students find such
content meaningful, engaging, and relevant. A smaller proportion of students (14 percent)
remained neutral, possibly due to limited exposure or conceptual clarity. Only 10 percent
expressed disagreement, reflecting minor resistance or lack of familiarity. Overall, the findings

highlight a strong acceptance of IKS-based content among learners.

Table 2: Students’ Views on Whether IKS Enhances Cultural Understanding

Response Category | Number of Students | Percentage (%0)
Strongly Agree 22 44%
Agree 17 34%
Neutral 6 12%
Disagree 3 6%
Strongly Disagree 2 4%
Total 50 100%
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Students’ Views on Whether IKS Enhances Cultural

Understanding
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Interpretation:

Table 2 demonstrates that most students perceive Indian Knowledge Systems as an
effective medium for enhancing their cultural understanding. A combined 78 percent of
respondents either strongly agreed or agreed that IKS helps them connect with India’s heritage,
traditions, and values. This finding aligns with the objectives of NEP 2020, which emphasizes
cultural rootedness in education. The neutral responses (12 percent) may reflect students who
require deeper engagement or practical exposure to IKS-based learning. The minimal negative
response suggests that very few students perceive IKS as irrelevant or ineffective.

Table 3: Challenges Faced by Students in Learning History through IKS-Based Content

Type of Challenge Number of Students | Percentage (%)
Lack of proper learning resources 14 28%
Difficulty in understanding traditional terms 12 24%
Inadequate teacher guidance 10 20%
Language barriers 8 16%
Overloaded syllabus 6 12%
Total 50 100%
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Interpretation:

The data in Table 3 reveal that despite positive perceptions, students face several
challenges in engaging with 1KS-based history education. The most frequently reported issue
is the lack of proper learning resources, followed by difficulty in understanding traditional
concepts and terminology. This indicates a gap between curriculum objectives and available
instructional materials. A notable proportion of students also pointed to inadequate teacher
guidance, emphasizing the need for professional training in IKS pedagogy. Language barriers
and syllabus overload further hinder effective learning. These challenges suggest that structural
and pedagogical support systems must be strengthened for successful implementation.

7.2 Awareness of Indian Knowledge Systems

This section examines the level of awareness among undergraduate students regarding
Indian Knowledge Systems. Awareness is a crucial prerequisite for meaningful engagement
with any curriculum reform, particularly when it involves indigenous epistemologies. The data
were collected to understand whether students have heard about IKS, the sources through
which they became aware, and their familiarity with its conceptual dimensions.
Table 4: Awareness of Indian Knowledge Systems among Students

Response Number of Students Percentage (%0)
Yes 38 76%
No 12 24%
Total 50 100%
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Awareness of Indian Knowledge Systems among
Students
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Interpretation:

Table 4 indicates that a majority of the respondents (76 percent) have heard about
Indian Knowledge Systems, while 24 percent reported no prior awareness. This suggests that
although the concept of IKS is gaining visibility under the NEP 2020 framework, a significant
proportion of students still remain unfamiliar with it. The presence of nearly one-fourth of the
respondents lacking awareness points to the need for more systematic orientation programs,
classroom discussions, and introductory modules. Awareness is the first step toward
acceptance and engagement; hence, strengthening information dissemination mechanisms
within educational institutions is essential.

Table 5: Sources of Awareness about Indian Knowledge Systems

Source of Awareness Number of Students | Percentage (%)
Teachers and classroom teaching 16 32%
Textbooks and academic materials 12 24%
Social media and internet 9 18%
Cultural programs and seminars 8 16%
Friends and peers 5 10%
Total 50 100%
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Interpretation:

Table 5 reveals that teachers and classroom instruction are the most significant sources
of awareness about Indian Knowledge Systems, accounting for 32 percent of responses. This
highlights the pivotal role of educators in introducing and contextualizing IKS for students.
Textbooks and academic materials constitute the second major source, followed by digital
platforms such as social media and online resources. Cultural programs and seminars also
contribute to awareness, though to a lesser extent. Peer interactions appear to play a relatively
minor role. The findings suggest that formal educational channels remain the most effective
medium for disseminating knowledge about IKS, emphasizing the need for curricular
integration rather than reliance on informal exposure.

Table 6: Level of Familiarity with IKS Concepts

Level of Familiarity Number of Students Percentage (%)
Very familiar 10 20%
Moderately familiar 18 36%
Slightly familiar 14 28%
Not familiar at all 8 16%
Total 50 100%
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Interpretation:

The data in Table 6 show that students’ familiarity with Indian Knowledge Systems
varies considerably. While 20 percent of the respondents reported being very familiar with IKS
concepts, 36 percent indicated moderate familiarity. However, a combined 44 percent of
students were either slightly familiar or not familiar at all. This suggests that although
awareness exists, it does not necessarily translate into conceptual clarity or deep understanding.
The gap between awareness and familiarity underscores the need for structured instructional
strategies that go beyond introductory exposure and focus on conceptual depth, contextual
application, and critical engagement.

7.3 Perception of IKS Integration in History

This section analyzes students’ perceptions regarding the integration of Indian
Knowledge Systems into the history curriculum. Perception plays a critical role in determining
the effectiveness of any educational reform, as it reflects students’ emotional, cognitive, and
cultural engagement with the subject. Four Likert-scale statements were used to measure
students’ views on whether IKS makes history more interesting, improves cultural pride,
enhances conceptual understanding, and promotes critical thinking.

Table 7: Students’ Perception of IKS Integration in History

Strongly ) Strongly
Statement Agree | Neutral | Disagree ) Total
Agree Disagree
Makes history more 17
) ) 20 (40%) 7 (14%) | 4 (8%) 2 (4%) 50
interesting (34%)

186



Phoenix: International Multidisciplinary Research Journal
Vol 3, No. 3, July-Sep, 2025
ISSN: 2583-6897

Improves cultural 16
) 22 (44%) 6 (12%) | 4 (8%) 2 (4%) 50
pride (32%)
Enhances 19
) 18 (36%) 8 (16%) | 3 (6%) 2 (4%) 50
understanding (38%)
Promotes critical 18 10
o 15 (30%) 5 (10%) 2 (4%) 50
thinking (36%) | (20%)

Interpretation

The data presented in Table 7 reveal a predominantly positive perception of the
integration of Indian Knowledge Systems into history education. With regard to the statement
that IKS makes history more interesting, 74 percent of the respondents either strongly agreed
or agreed, indicating that indigenous narratives, traditional perspectives, and culturally rooted
content enhance student engagement. This suggests that IKS-based content helps move beyond
rote memorization and makes historical learning more experiential and relatable.

Similarly, a significant majority of students (76 percent) agreed that IKS improves their
sense of cultural pride. This highlights the role of indigenous knowledge in fostering identity,
belongingness, and emotional connection with historical content. By learning about local
traditions, regional histories, and indigenous contributions, students feel more personally
connected to the subject matter.

In terms of conceptual clarity, 74 percent of respondents believed that IKS enhances
their understanding of historical processes and events. This implies that contextualized
knowledge enables students to grasp historical phenomena in a more meaningful way.
However, a small proportion of neutral responses suggests that some students may still struggle
with conceptual integration due to unfamiliar terminology or lack of explanatory resources.
Finally, 66 percent of students perceived that IKS promotes critical thinking. Although this is
a majority, the relatively higher neutral and disagreement percentages indicate that not all
students experience 1KS-based learning as analytically stimulating. This may be attributed to
traditional teaching methods that focus more on content transmission than inquiry-based
learning. Overall, the findings demonstrate that IKS integration positively influences student
perception, but its full pedagogical potential can be realized only through innovative
instructional practices.

7.4 Relevance of Indian Knowledge Systems to Contemporary Society

The integration of Indian Knowledge Systems into history education is not merely an
academic reform but also a socio-cultural intervention aimed at strengthening students’
connection with their heritage and contemporary realities. One of the most significant
contributions of IKS is its role in identity formation. Students reported that learning about
indigenous traditions, regional histories, and local knowledge practices enabled them to
develop a deeper understanding of who they are and where they come from. This process of
identity construction is essential in a globalized world, where cultural homogenization often
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leads to detachment from native roots. By engaging with 1KS, students feel a stronger sense of

belonging and continuity with their past, which enhances their emotional engagement with
historical learning.

7.5 Challenges Faced by Students

Despite the overall positive perception of IKS integration, students reported several
challenges that hinder effective learning. One of the most prominent issues is the language
barrier. Many traditional texts, terminologies, and concepts are rooted in classical or regional
languages, making them difficult for students to comprehend. This linguistic complexity often
creates cognitive distance, reducing engagement and clarity.

Another major concern is the lack of adequate learning resources. Students expressed
that textbooks, reference materials, and digital content related to IKS are limited, fragmented,
or not aligned with contemporary pedagogical needs. This scarcity restricts independent
learning and critical exploration. Additionally, students highlighted the need for better teacher
preparedness. Many educators, though well-intentioned, lack formal training in IKS-based
pedagogy, which affects their ability to contextualize and simplify complex ideas.

Lastly, syllabus overload was identified as a significant constraint. The inclusion of
new content without restructuring existing curricula leads to excessive academic pressure. This
often results in superficial learning rather than deep engagement. These challenges indicate
that policy-level inclusion must be supported by institutional readiness, teacher training, and
resource development for meaningful implementation.

7.6 Overall Satisfaction Level

To assess students’ overall satisfaction with the integration of Indian Knowledge
Systems into history education, a composite satisfaction index was developed based on their
responses to key perception statements. These included interest in learning, cultural relevance,
conceptual clarity, and perceived usefulness of IKS. The index provides a consolidated
understanding of students’ general orientation toward this pedagogical reform.

Table 8: Overall Satisfaction Level of Students with IKS Integration

Satisfaction Level | Number of Students | Percentage (%0)
Highly Satisfied 18 36%
Satisfied 20 40%
Moderately Satisfied 7 14%
Dissatisfied 3 6%
Highly Dissatisfied 2 4%
Total 50 100%
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Interpretation

The data presented in Table 8 indicate a predominantly positive level of satisfaction
among students regarding the integration of Indian Knowledge Systems into the history
curriculum. A combined 76 percent of respondents reported being either highly satisfied or
satisfied, suggesting that most students appreciate the cultural relevance, intellectual
engagement, and contextual richness brought by IKS-based content. This high satisfaction level
reflects the alignment of IKS integration with students’ expectations of meaningful and
identity-affirming education, as envisioned by NEP 2020.

However, 14 percent of students reported moderate satisfaction, which may indicate
partial acceptance or the need for better instructional support. The small proportion of
dissatisfied and highly dissatisfied students (10 percent) points toward unresolved challenges
such as language difficulty, limited resources, and pedagogical gaps. These findings highlight
that while the overall response to IKS integration is favorable, sustained efforts are required to
address structural and instructional barriers. The satisfaction index thus reinforces the potential
of IKS-based history education while emphasizing the need for systematic refinement.

8. Suggestions and Recommendations

1. Teacher Capacity Building: Systematic and continuous training programs,
workshops, and interdisciplinary refresher courses should be organized to equip
teachers with both conceptual understanding of Indian Knowledge Systems and
effective pedagogical strategies for classroom implementation.

2. Development of Inclusive Learning Materials: Bilingual and multilingual textbooks,
reference materials, and explanatory resources should be developed to reduce language
barriers and make IKS content accessible to students from diverse linguistic
backgrounds.
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3. Integration of Digital Learning Resources: High-quality digital content such as

videos, podcasts, interactive modules, and open-access repositories should be created
to promote engagement, self-paced learning, and wider dissemination of 1KS-based
knowledge.

4. Promotion of Experiential and Project-Based Learning: Curriculum design should
emphasize project-based learning, documentation of local traditions, oral histories, and
indigenous practices to foster creativity, critical thinking, and practical understanding.

5. Strengthening Local and Field-Based Exposure: Greater focus should be placed on
integrating local and regional history, along with field visits to heritage sites, museums,
and cultural centers, to connect theoretical knowledge with lived experiences and social
realities.

9. Conclusion

The present study examined undergraduate students’ perceptions of the integration of
Indian Knowledge Systems into history education under the framework of the National
Education Policy 2020, with special reference to M. S. Kakade College, Someshwarnagar,
District Pune. Using primary data collected from 50 students, the research aimed to understand
their awareness, attitudes, perceived relevance, challenges, and overall satisfaction regarding
this curricular reform. The study adopted a descriptive and analytical approach to capture the
subjective experiences of learners and to evaluate the practical implications of policy-level
changes.

The major findings reveal that students generally hold a positive perception of IKS
integration. Most respondents felt that it made history more interesting, enhanced their cultural
understanding, strengthened their sense of identity, and contributed to value-based learning.
The integration of indigenous perspectives was seen as a meaningful step toward decolonizing
historical knowledge and making education more contextually relevant. However, the study
also highlighted key challenges, including language barriers, lack of adequate learning
resources, limited teacher preparedness, and syllabus overload, which restrict the full
realization of IKS-based pedagogy.

The significance of this study lies in its empirical contribution to the discourse on NEP
2020 implementation at the institutional level. It demonstrates that students are receptive to
culturally rooted knowledge systems when they are meaningfully integrated into the
curriculum. For future research, comparative studies across multiple institutions, longitudinal
analyses, and discipline-specific investigations are recommended. Further research may also
explore teachers’ perspectives and learning outcomes to develop a holistic understanding of
IKS integration in higher education.
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